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Abstract. The constructs of motivation and autonomy reveals that these two
terms can be used in language learning to adjust to the current situation. The un-
derstanding of the terms will accommodate the parties involved in dealing with
the complex situations in English for Specific Purpose (ESP) situation. These
empower teachers-students in adapting to online ESP teaching-learning by focus-
ing on and tailoring to strategies, styles, and needs of the students. This study
investigates on how the constructs of motivation and autonomy contribute to the
continuity of online ESP process by using ESP teaching material currently avail-
able and by adapting the new-norm situation conducted qualitatively. The quali-
tative approach was carried out by using written surveys of the students on how
they recognized expectations of the online ESP process; evaluated the adapted
leaming to the online language leaming process; and optimized the online ESP
teaching and learning process. The results emphasize that the constructs of moti-
vation and autonomy enable students and teachers to continuously strive to obtain
maximum achievement in performing the tasks through the process of teaching
and learning of ESP. Efforts, persistence, engagement, relatedness, and self-es-
teem as the most dominant perceived abilities confirm to strengthen students’
level of motivation and autonomy in learning ESP in this particular situation

Keywords: ESP, Online, Teaching, Leaming

1 Introduction

A long pandemic situation has affected human life and style almost in every aspect,
which has changed the daily lives of billions of people resulted on the suspended or
converted from offline learning activities into online forms [1]. This is also affected
how students learn a foreign language in that they need to adapt themselves to the
change in learmng especially learning English for Specific Purposes (ESP). This change
has created an adapted technique in terms of teaching and learning of ESP. Learning a
foreign language requires a comprehensive willingness and ability because it 1s a long
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and complicated process that affects both linguistic and non-linguistic factors of learn-
ers [2]. This is also in line with individual differences that associated with foreign lan-
guage learning (FLL) which has been recognized in many studies [3]- [5].

The component of learning a foreign language coupled with the pandemic situation
force learners to adapt themselves with the situation. The adaptation cannot only come
from the learners but more importantly it also comes from the teachers. Modifying in-
structions based on individual requirements especially learning activities mside and
outside of the online classroom will enable students to become motivated and inde-
pendent learners. Chen et al. m [6], [7]- [9] stated that the instructional design should
gradually be shifting and adjusting to the needs of the online learners by considering
affective variables and teaching methodology to a more learner-centred and online
learning approach [5], [10].

In the 21" century, the focus of language teaching has shifted its attention to the
important role of helping the learner to become more independent in the process of
learning the language [11]. The understanding of the notion of autonomy can help
teachers to design a more autonomous teaching material. As the process of teaching-
learning of language needs a comprehensive cognitive ability, the affective ability also
needs to be taken care of from the learner’s side [2], [3]. It is believed that learners
should take charge in their own learning in a way they must be very active in pursuing
their own goals.

The covid-19 outbreak is actually significant for learners to apply their understand-
ing in how to manage their own ESP learning. However, the sudden changed of situa-
tion entails to the unprecedented shift of traditional classroom learning to online learn-
ing does not prepare the learners as well as the teachers to adjust themselves accord-
mgly [10]. In many cases, many universities do not have proper knowledge and under-
standing in how to conduct online language teaching-learning process [5], [10]. This
situation forces each party to create and adjust each situation in order to collaborativel y
work to solve the problem and adapt themselves to disruptive environments.

There are many definitions regarding motivation in language learning, for example:
Crookes and Schmidt [12] define motivation as the learner’s orientation regarding the
goal of learning a second language. According to Elliot and Covington [13], motivation
gives the reasons for people's actions, desires, and needs. Robert Gardner and his asso-
ciates [ 14] has conducted research together with his associates which provided invalu-
able information on the constructs of language learning and language learning motiva-
tion in the SL context. Gardner has been followed by Dérnyei [15] specifically in the
field of foreign language learning. He has conducted research in his home country and
elsewhere focusing on how motivation affects foreign language learning especially in
the formal learning situation. Therefore, he highlights that motivating students is seen
by teachers as one of the most serious sources of difficulty in the classroom context
[16].

Since his seminal publication, Holec [17] provided definition for learner autonomy
(LA) as ‘learner ability to take charge of his own learning” in that they have to decide
the direction of learning [18]. This denotes learners’ responsibility of their own learn-
ing. Learners should realize as Phyllis Wachob [19] specifies how they feel as autono-
mous and how important it is to be autonomous in order to perform autonomous task
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to improve their own learning, Other factors such as classroom methodology (fun and
engaging methods); students’ relationship to the classroom group as well as to the so-
ciety at large; how they view their teacher and power relationships with the educational
institution; and their own anxiety, especially in classroom activities such as speaking
and test taking [19]. These factors need to be developed for the students n order to
promote autonomy and motivation which eventually engaging students to their own
ESP learning. Although motivation is a difficult construct to isolate from other factors,
in a meta-analysis of 75 motivation studies, Masgoret and Gardner [20] concluded that
“motivation is more highly related to second language achievement” than other factors.
The more the student sees him or herself as doing well, the more he or she wants to do
even better.

The study aimed at carefully examining the relationship between motivation and au-
tonomy, two variables that have been closely related [21] and the implication it has in
online teaching and learning by using available ESP printed material [10]. These two
variables will accommodate the parties involved in understanding the complex situation
of online ESP. This study investigates on how the constructs of motivation and auton-
omy contribute to the continuity of online ESP process by using ESP teaching material
currently available and by adapting the new-norm situation. The objectives of this study
are related to:

1. how students recognized expectations of the online ESP process;

2. how students evaluate the adapted learning to the online language learning process;
and

3. how students optimize the online ESP teaching and learning process

The current study addresses the following two overarching questions, i.e.:

1. To what extend does ESP students’ motivation affect their willingness to learn ESP
through the printed ESP material?

2. To what extend does ESP students’ autonomy affect their willingness to learn ESP
through the printed ESP material?

2 Method

The study was conducted using descriptive qualitative method to obtains students opin-
ion regarding the use of the printed teaching-learning ESP process within the period of
four semesters in 2020 and 2021 academic years. The data were collected using an
online platform using google form with the total of 50 students as participants coming
from one of the oldest private universities in Jakarta. The survey questionnaire consists
of questions in regards to motivation and the other half covers students’ autonomous
level. These questions were asked to gather students’ opinions on the use of ESP printed
material as the sole teaching material during the pandemic of Covid-19 outbreak. The
printed material was specifically designed for ESP students by adopting authentic read-
ing materials from the area of civil engineering and architecture.




Promoting Motivation and Autonomy Through Online Teaching-Learning Process 829

The participants of this study were students from the Faculty of Civil Engineering
and Planning at a private universitas in Jakarta enrolling in ESP course within the
2020/2021 academic year who are from the class of 2017 until 2021 as can be seen in
Fig 1.

Department Class of

3, 6%

10, 20%

8. 16%
25, 500

4, 8%

®m Architecture W Civil Engineering m2017 m2018 w2019 =2020 m202]
Fig. 1. Participants’ departments and classes

Students enroll in this course for the purpose of fulfilling the assigned curriculum
because English is a mandatory course at the University. As a compulsory subject, stu-
dents often think that enrolling in this course does not need to study hard, as long as
they are registered as taking the course and passing the course is just an adequate. A
total of 50 students enrolled in the same course were voluntarily decided to take part in
this study by filling out the questionnaire distributed through a google-form. The stu-
dents rated each item on a four-point Likert scale ranging from “completely disagree”
to “completely agree.”

The questionnaire consists of two-part sections, 1.e., demographic information, mo-
tivational dan autonomous questions in relation to the use of ESP printed material. Eng-
lish Learning Motivation Questionnaire (ELMQ) and Learner Autonomy Questionnaire
(LAQ) were adopted to investigate the participants’ learning motivation and learner
autonomy respectively. The data collection methods were administered by distributing
an adapted questionnaire from Dormyei (ELMQ) and Holec (LAQ) consist of 30 state-
ments in total by using a four-point Likert-like measurement scale ranging from com-
pletely disagree, to completely agree. The adapted questionnaire is elaborating the con-
structs of motivation and autonomy, each of which covering questions in motivation
related to: efforts & persistence; engagement & relatedness; confidence & self-esteem;
and integrative & instrumental. Whereas, notion regarding autonomy covering among
others, are: responsibility; perception for success; pleasure for achievement; and self-
direction;

The ESP printed material used as the teaching-learning material was provided by the
teacher in conducting the teaching and learning process and aimed at developing the
four skills as well as grammatical structure of English in the field of ESP. However,
during the pandemic of Covid-19 outbreak, this printed teaching material is being used
in order to accommodate the absence of online material available at hand. The book
was designed to meet architecture and civil engineering students’ needs by accommo-
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dating specific terminologies and articles related to these two-content subjects. The ma-
terial being used is merely authentic from various cultural backgrounds coupled with
some related exercises.

The book is divided into four units, each unit consists of four or three chapters. The
first and second units aim to enhance students’ basic skills in reading various architec-
ture and civil engineering materials as well as other general materials coupled with
various tasks and exercises. The third unit aims to improve students advanced skills to
think and write in English by finding out new ideas, facts, and experiences from the
reading texts. The fourth unit aims to help students to practice English in a non-English
speaking country in improving their speaking skills in the form of everyday conversa-
tion and formal presentation. The printed material being used is the one compiled and
developed by the lecturer mainly because of the lack of available materials in the mar-
ket. The material is particularly aimed at:

e building students creative thinking by reading various materials critically in the field
of architecture and civil engineering.

e providing students with opportunities to express specific concepts by reformulating
and discussing topics in their words while developing sentences and writing simple
paragraph on the topic being discussed.

e improving students’ writing skill by developing ideas gradually from simple to a
more advanced paragraphs about architecture and civil engineering.

e creating opportunities for students to express and explain ideas in spoken language
related to architecture and civil engineering.

3 Result and Discussion

The studies of materials development in teaching and learning of a language have de-
veloped rapidly refer to all kind of forms covering paper, audio, and video [22], which
connects between the actual practice in the classroom and the one stated on the curric-
ulum [23]. English teaching materials in Asia especially with Indonesian back ground,
are still being dominated by British and American publishers. Nunan [24] identified
this as a kind of cultural imperialism that persists, and so choosing a textbook for the
appropriate level and target teaching goals is not easy in this kind of situation. The
teachers usually used several books as the materials for their classes which were pre-
dominantly published of several years back and the students could not easily accessed.
Therefore, teachers prepare the materials by copying some materials from different
books and develop handouts to be copied again by the students. The content was aimed
at providing tasks and materials that are motivating factors for these demotivated stu-
dents in order for them to see their progress [25] and so presenting quality activities can
“make an enormous difference in students’ attitudes toward learning” [26]. The com-
ponents of motivation in this study are: efforts, persistence, engagement, relatedness,
confident, self-esteem, integrative and instrumental. Whereas the components of auton-
omy are: responsibility, perception for success, pleasure of achievement, and self-di-
rection.
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3.1  Efforts and Persistence: Engagement and Relatedness

Students motivational level can be traced through their effort, persistence, engagement,
and relatedness. In this study, students show their efforts and persistence by providing
information about their activity during the class sessions, continuously attending the
classes, actively asking and answering questions during the classes, and above all they
are diligently doing the tasks and exercises provided from the teaching materials. Stu-
dents exemplify how effort and persistence from their own point of views help in using
the teaching material and making the most of it (Fig 2). This is represented by taking
part actively in class discussion and exercise, always asking questions, attending class
sessions regularly, working on task and exercises assigned in the teaching material,
trying very hard to have good grade to show to other family members, friends, others.
Whereas engagement and relatedness, as the most dominant perceived abilities confirm
to strengthen students’ level of motivation in learning ESP.

Students” Motivation
Effort and Persistence Engagement and Relatedness
40 40
30 30
20 20
- Il b - | I h
] I o I
a6 a7 as Q1o a11 a1 02 Qs Q13 Q14
L] nl.li‘ll"_'|'_\ apres L agree {|I:15'.'\_'I & M slron ?IY‘ di sapres | jl_l'u|‘|_5|_}- agree ] agree u 1[i5u_g|'{_‘{} :ill'l.?l'l.gl}‘ di Sagree
Q6 1 ey to participate in class actively (01 1 think this book can help me improve my English
Q7 Lalways attend class o improve my knowledge vocabulary.
Q9 1 try to understand the lesson by asking the lecturer. (32 1 think this book can improve my reading skills in English.
QU0 T always oy to understand the learning matenals by Q8 Falways take notes on materials learned in class.
doing the exercises in the text book. Q13 I learn English because it is my decision in learming
QU1 Dwant to get pood scores to show my English skills foreign languape.
to family, friends, and friends. )14 The materials in this book make me find new things in
English.

Fig. 2. Effort & Persistence: Engagement & Relatedness

The students highlight that the teaching materials help in improving their vocabu-
lary, increasing their ability in reading English materials, enhancing their knowledge in
discovering new things related to English, and this teaching material help them to en-
gage more in classroom activities. Overall, the students emphasize that taking the
course 1s merely based on their own preferences aside of English as a compulsory sub-
ject at the University (Fig 2).

3.2 Confidence, Self-esteem, Integrative, and Instrumental

In terms of confidence, self-esteem, integrative, and nstrumental, the students show
consistent higher level of motivation. They said that they are proud to use the language
in every day conversation and the teaching material helped them to improve their skills.
The teaching material encouraged them to use the language n daily activities in terms
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of enhancing their vocabulary, increasing their understanding of the use of English
grammar, and motivating them to consistently use the language whenever they found
the opportunities. They felt confidence and at the same time their self-esteem were 1m-
proved when they use English with other people. Students integrative and instrumental
level is also high which can be represented through the score (70%) in which they high-
lighted that the teaching material inspired them to learn more about English and that
English was actually their own chosen to learn foreign language (Figure 3). Whereas,
English is the main foreign language that they have to study in order to get the job and
the teaching material helped them in studying more about the language (Figure 4).
These constructs of motivation have enforced the students to use the teaching material
and encourage them to be able to realize their own goals in pursuing their future careers
especially in architecture and civil engineering fields. The integrative and instrumental
motivation as in many cases, appear to be the main and easily detected constructs in
terms of motivation as it is represented in Fig 3 and Fig 4.

Students’ Motivation

Confidence and Self Esteem Integrative

30 40

30
20
20
10
B 10 I
0 - 0 [T S

strongly agree disagree  strongly
agree disagree

B} M2 m13

strongly agree disagree  strongly
agree disagree

m)4 m)1s

Q4 I'm proud when | understand and speak i
daily conversation and this text book help me to
improve my comprehension.

Q15 I'm proud of my ability in speaking English
and I found this text book helpful.

Q51 think this text book mspinng me to learn
English well.

12 Luse this textbook because it's my decision.
Q131 learn English because it's my decision in
learning foreign languages.

Fig. 3. Confidence & Self-esteem; Integrative

Instrumental Motivation

30

20
0

strongly  agree

agree

m()3

Q3 | learn English to get reputable job and high salary,
and this textbook is one of the stimuluses.

Fig. 4. Instrumental Motivation
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3.3  Responsibility and Perception for success

Ushioda [27] defined autonomy as “being involved in and taking responsibility for

one’s learning in all its aspects,” and motivation as “taking charge of the affective di-

mension of that learning experience”. Each of the two definitions serves and examines

as the basic consideration which will be carefully pinpoint the effectiveness of each in

the online ESP situation. Responsibility and perception for success show in Fig 5.
Smdents” Autonomy

Responsibility Perception
30 30
20 20
10 I I I I 10 I I I
H] H]
Q6 Q7 Q11 13 23 04 )3
m strongly agree Wagree i mstrongly agree ®agree ®disagree ®strongly disagree
disagree strongly disagree
06 | come to class prepared by reading and understanding the 03 | know my strengths and weaknesses based on
learning materials in the text book. speaking materials in the text book.
07 | usually finish the assignment from the textbook on time. 04 | know my strengths and weaknesses in structure
011 I choose the exercises from the text book based on my materials inthe textbook.
English proficiency. 05 | know my strengths and weaknesses in reading
013 | follow extra-curricular activities to improve my English materials in the textbook.

skills by reading a lot including this text book.

Fig. 5. Responsibility and Perception for success

The components of autonomy in this study are related to responsibility, perception
for success, pleasure of achievement, and self- direction. These constructs of autonomy
will be discussed in detail from the questionnaire gathered during the study.

The students show their responsibilities by preparing themselves before class and
reading and tried to understand the assigned chapter from the teaching material (Fig 5).
They also had to choosing the exercises and working on it based on their level of un-
derstanding. Another important activity that the students do was engaging themselves
to extra-out of class activities that enable them to use more English and the teaching
material encouraged them to do that. Students also showed that in order to achieve their
goals in learning, they need to understand their strengths and weaknesses in several
skills that need to be improved, i.e., speaking, reading, and structure (Figure 5). They
really understand that the teaching material has helped them in slowly improving them-
selves.

34 Pleasure of achievement and Self direction

In addition, pleasure of achievement and self-direction can be seen in Fig 6. Students
expressed that they have immersed into the book through studying the teaching material
related to architecture and civil engineering, taking note of their development in learn-
mg, understanding learning strategies through the book, testing their progress in learn-
ing and getting involved in every classroom activity. These represent how students felt
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pleased of their achievement during the course of the study in using the teaching mate-
rial. Moreover, students also confirm their self-direction in learning by expressing that
they can learn English on their own, understanding their weaknesses and strengths
through the book, trying very hard to recuperate their weaknesses in order to continue
working on the teaching material. These exemplify how students directed their learning
in order to achieve their desired goals.

Students” Autonomy
Pleasure of Achievement Self Direction
40 30
30
20
20
ol the I B I
o | | | | | - o [ |
o2 s o4 (83 11] Q14 1 Q5 1z Q13
] :-ll'{!'l'l_'TLl:-.' agres ®apree W {llhﬂ._"_'.lli.' e hll'l!l1gl}' dis apres [ ] ;1|_|'1_:~n_l\_lh|_}- agree | agree mdis agree nl.|'1.:-|'|g|.}- dis agree
02 Uspend my free time to learn the materials in this Q1 Ican leam English from this text book without help
textbook. from other people.
08 1 record my progress in learning English. 3 know my strengths and weaknesses in reading
O 1 know the best way to learn English from this text materials in this text book.
book. QI2 I 1 try harder, [ will understand various materials in
QL0 1 assess myself to check my comprehension in this text book better.
reading this text book. 15 1 believe that | can do difficult tasks in this text
(14 During learning process in class, 1 always book.
participate in every activity! assignment (individual,
group, and role-play)

Fig. 6. Pleasure of achievement and Self-direction

3.5 Motivation in ESP

The findings of this study are directed to answering two research questions regarding
motivation and autonomy level of the students. The two research questions are as fol-
lows:

1. To what extend does ESP students’ motivation affect their willingness to learn ESP
through the printed ESP material?
2. To what extend does ESP students’ autonomy affect their willingness to learn ESP
through the printed ESP material?
Research question 1 (RQ 1) regarding students motivation in learning ESP is repre-
sented n Fig 7 which describes that this teaching material (74%) helps students master
new vocabulary, and improve their reading and speaking skills.
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Students' Motivation

40

20
10

a1 Q2 a3 Q4 as Q6 ar [8F] Qs a4 Q12 Qi3 Q14 Qi1s

m—TONEY AEMEE  e—groe disagree strongly disagree
Fig. 7. Students’ level of motivation

They believe that being good at English can escalate their self~confidence and op-
portunity to get a good career, appropriate position, and salary for their future careers.
For that reason, they are motivated to attend English classes and committed to it. They
took notes during classes, read the reading passages and did the exercises in the text-
book, and actively interacted with the lecturer. They feel accomplished when they get
good scores and speak fluently. They found new information by reading the textbook
also, this textbook contributes to their achievement in learning English.

3.6  Autonomy in ESP

RQ 2 in relation to how students’ level of autonomy affect their willingness in studying
ESP by using the book. Fig & demonstrates that the majority (66%) of respondents can
learn English independently using the book. They found this book helpful in improving
their English skills. They can evaluate their strengths and weaknesses in mastering
reading, structure, writing, and speaking skills. Most of the participants were well-pre-
pared when attending the class. They encouraged themselves to participate actively in
speaking activities such as role plays and independently chose the reading materials
provided in the textbook to learn. Participants were also aware that working harder
gives better results. Consequently, they also took the mitiative to learn or find more
references other than this textbook to improve their English.

Students' Autonomy

40
30
20 ’w
10— S—
)

Q1 Q2 Q3 Q4 Qs Q& Q7 0z Q9 Q0 011 012 Q13 Q14 Qls

w— o1 rngly agree agres disagree strongly disagree

Fig. 8 Students’ level of autonomy
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4 Conclusion

This present study provides back ground understanding and insights for teachers to pre-
pare and choose ESP materials based on their own contexts and needs. Improving stu-
dents’ motivation depends on a variety of factors related to materials and what tasks
they do in and out of the classroom. The materials used in this study was developed in
line with the students’ cultural background which would significantly affect students’
motivation to learn more about the language. Teachers need to relate to students’ cul-
tural background with the tasks that the students should do in and outside of the class
which in turn will improve their motivation in learning. The teaching materials used in
this study aimed at investigating on how the constructs of motivation and autonomy
contribute to the continuity of online ESP process by using ESP teaching material cur-
rently available. The teaching material used in this study aimed at fostering the devel-
opment of students’ motivation and autonomy in learning ESP in this new norm era.
The use of specific teaching materials related to students’ needs and background proved
to enhance students’ efforts with an attempt to enhance motivation temporarily through
classes which students perceived to be enjoyable, to classes which aimed to develop
mstrumental motivation through mcreased learner control as well as their ntegrative
motivation.

The RQI on how the teaching materials affect students’ motivation to study ESP
was answered as follows: motivation increases as more learner autonomy skills are
achieved through stronger student-teacher communication. Students show enough ef-
forts and persistence as well as engagement and relatedness in doing tasks and exercises
through the teaching material provided during the semester. This also couples with the
increased understanding of the importance of English for their future career and for
their self-improvement highlighted the increased in instrumental and integrative moti-
vation. The RQ2 on how the teaching materials affect students’ autonomy to study ESP
was answered through the student’s responsibility, self-direction, perception for suc-
cess, as well as pleasure for achievement contribute to their willingness to be engaged
and directed more to their own achievement.

In sum, more autonomy in relation to the teaching materials contributed to an in-
crease in students’ motivation to learn more about ESP. The bigger the students under-
stand ESP through the use of the teaching material the more motivated they are to use
the book independently. In this case the absent of teachers’ control will be replaced by
the introduction on more learner control. Our results suggest that enhancing motivation
depends on the teachers, the tasks, the exercises, and the syllabi, and not only the stu-
dents themselves. The teaching material allowed students not only to know what and
why they were learning, but to be ready to engage in learning for themselves which
enhanced motivation and direct autonomy towards the learning of ESP.
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